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Abstrack

This study examines the effectiveness of Guidance and Counseling Teacher development patterns
on student learning achievement through a comparative analysis of Islamic and non-Islamic
boarding schools. A quantitative method using a questionnaire-based survey was employed to
collect data from 20 students (10 from each school type) across 13 indicators measuring coaching
planning, service implementation, supervision, and evaluation. The results reveal significant
contextual differences: Islamic boarding school students demonstrated higher discipline and
motivation due to 24-hour supervision and internalization of religious values yet showed greater
variation in perceived coaching effectiveness (total scores ranging from 17 to 70). Conversely,
non-Islamic boarding school students exhibited more homogeneous perceptions (scores 33—41),
indicating a more structured but less deeply integrated coaching approach. Regression analysis
showed a low correlation (Multiple R = 0.396) and a non-significant influence (p > 0.05) of the
coaching pattern on achievement, suggesting that external factors explain 84.31% of the variance
in learning outcomes. The study concludes that GC coaching effectiveness is highly context-
dependent: Islamic boarding schools’ environments foster deeper character integration, whereas
non-Islamic boarding schools offer more systematic yet reactive interventions. Recommendations
include developing culturally responsive, value-based counseling training for GC teachers and
establishing continuous, data-driven evaluation mechanisms to enhance academic and non-
academic student outcomes.
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INTRODUCTION

Guidance and counseling are integral components of the education system, aimed
at helping students achieve optimal academic, personal, and social development. In
Indonesia, the role of Guidance and Counseling Teachers has become increasingly
strategic, given the complexity of the problems students face, ranging from learning
difficulties and low motivation to disciplinary issues. Abdurrahman et al. (2021) found
that structured guidance and counseling services tailored to student needs can improve
academic self-confidence and motivation to learn. However, the effectiveness of
guidance and counseling services is largely determined by the pattern of Guidance and
Counseling Teacher development, particularly in different educational contexts such as
Islamic boarding schools (Islamic boarding schools ) and non-boarding schools.

In the Islamic boarding school environment, guidance and counseling have unique
characteristics, as they are integrated with Islamic values and are under full-time
supervision throughout the day. Harisa (2019) reported that integrating spiritual
intelligence into counseling services can foster students' Islamic personality, thereby
indirectly supporting academic achievement by increasing self-discipline and mental
resilience. Masnawati et al. (2019) also found that professional teacher development in
Islamic boarding schools is grounded in local culture, including regular meetings,
congregational prayers, and mentoring systems. This condition makes Islamic boarding
schools possess social and religious capital that can be maximized in the development of
Guidance and Counseling Teachers (Muslikah et al., 2026).

In contrast, in non-boarding schools, guidance and counseling tend to use a model
based on secular psychological theories that emphasize the development of soft skills,
stress management, and career planning (Elihami & Melbourne, 2023). This approach is
more reactive to emerging problems rather than preventive and sustainable as in Islamic
boarding schools (Elihami & Melbourne, 2023). Kadir and Umiarso (2023) showed that
leadership and organizational climate significantly influence the work effectiveness of
caregivers in educational institutions. However, Guidance and Counseling Teacher
development patterns in non-boarding schools are often separated from students' personal
lives and less integrated with local cultural values.

Student learning achievement is determined not only by intellectual factors but
also by psychological factors such as self-efficacy and motivation to learn. Mawaddah
(2021) stated that self-efficacy is a person's belief in their ability to organize and execute
actions needed to achieve expected outcomes. Mufidah et al. (2023) added that self-
efficacy plays an important role in career development and student academic
achievement. Furthermore, Vygotsky's theory emphasizes that the learning process is
strongly influenced by social and cultural interactions around students (Ardania et al.,
2024). Guidance and Counseling Teachers have a strategic role in developing these
psychological aspects through appropriate coaching patterns.

Although various studies have examined the effectiveness of guidance and
counseling in both Islamic boarding schools and non-boarding schools, no study has
explicitly compared Guidance and Counseling Teacher development patterns between the
two (Akbar et al., 2022). Most existing studies focus on a single type of institution,
leaving it unclear whether development patterns used in Islamic boarding schools yield
different impacts than those in non-boarding schools (Akbar et al., 2022). Nawas et al.
(2024) also emphasized that the dichotomy between madrasah/Islamic boarding schools
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and public schools creates a unique dynamic that impacts the effectiveness of educational
policies. This gap in the literature provides a strong justification for conducting a
comparative study.

The novelty of this research lies in its systematic comparison of the effectiveness
of Guidance and Counseling Teacher development patterns across two fundamentally
different educational environments: Islamic boarding schools and non-boarding schools.
Unlike previous studies that often view GC as a non-academic support activity, this
research highlights the importance of sustainable, data-driven, and context-specific GC
service development (Setyaningrum et al., 2026). Furthermore, this research integrates
Guidance and Counseling Teacher development with efforts to improve learning
achievement through structured and evidence-based interventions (Xiong et al., 2023).
Thus, this research provides a new contribution to the development of high-performance
GC practices that are responsive to local contexts.

Based on the background and literature gap, the research problems in this study
are formulated as follows: (1) What are the patterns of Guidance and Counseling Teacher
development applied in Islamic boarding schools and in non-boarding schools? (2) Is
there a significant difference in the effectiveness of Guidance and Counseling Teacher
development patterns on student learning achievement between the two types of
institutions? (3) To what extent does the guidance from Guidance and Counseling
Teachers contribute to improving students' learning achievement, discipline, and learning
motivation in both educational environments? (4) What factors influence the differences
in the effectiveness of Guidance and Counseling Teacher development patterns between
Islamic boarding schools and non-boarding schools?

In line with the research problems, this study aims to: (1) Describe the patterns of
Guidance and Counseling Teacher development applied in Islamic boarding schools and
in non-boarding schools; (2) Analyze the differences in the effectiveness of Guidance and
Counseling Teacher development patterns on student learning achievement between the
two types of institutions; (3) Measure the extent to which guidance from Guidance and
Counseling Teachers contributes to improving students' learning achievement, discipline,
and learning motivation; and (4) Identify factors that influence the differences in the
effectiveness of Guidance and Counseling Teacher development patterns between Islamic
boarding schools and non-boarding schools.

This research is expected to provide both theoretical and practical benefits.
Theoretically, this research enriches the body of knowledge in the field of guidance and
counseling, particularly regarding the development of contextual Guidance and
Counseling Teachers who are responsive to local values (Naim & Qomar, 2021). In
practice, the results of this research can serve as recommendations for the Ministry of
Religious Affairs, the Ministry of Education, Islamic boarding school administrators, and
Guidance and Counseling Teachers for designing more effective professional
development models (Firmansah et al., 2025). Furthermore, this research can serve as a
reference for future researchers who wish to examine the effectiveness of GC in various
educational contexts more deeply (Jumadi et al., 2024).

Using a quantitative method based on a questionnaire survey of 20 students (10
from Islamic boarding schools and 10 from non-boarding schools) and multiple linear
regression analysis, this research measures the effectiveness of Guidance and Counseling
Teacher development patterns based on indicators of planning, implementation,
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supervision, and evaluation. This research also considers factors such as discipline,
motivation to learn, and academic achievement as indicators of success. The results of
this research are expected to answer whether the educational environment (Islamic
boarding school vs. non-boarding school) moderates the effectiveness of Guidance and
Counseling Teacher development patterns on student learning achievement. The research
findings will be presented systematically in the results and discussion section that follows.

METHOD

This study employed a quantitative comparative research design to examine the
effectiveness of Guidance and Counseling Teacher development patterns on student
learning achievement across Islamic and non-Islamic boarding schools. According to
Creswell (2018), a quantitative approach is appropriate when the research aims to test
objective theories by examining relationships among measurable variables, with data
collected through instruments such as questionnaires and analyzed using statistical
procedures. The comparative design, also referred to as causal-comparative research, is
specifically used to determine the differences between two or more groups on a particular
outcome variable based on pre-existing characteristics (Creswell, 2018). Fraenkel et al
(2019) add that causal-comparative research is suitable when researchers cannot
manipulate independent variables but aim to compare groups that naturally differ, such as
students from Islamic versus non-Islamic boarding schools.

The population of this study consisted of all 20 students in class XI social sciences
at the Abnaul Amir Islamic boarding school. The sampling technique employed was
purposive sampling, which involves selecting participants based on specific
characteristics relevant to the research objectives (Creswell, 2018). According to Etikan
et al. (2016), purposive sampling is widely used in quantitative comparative studies,
where researchers intentionally select individuals who meet predetermined criteria to
ensure the sample adequately represents the target population. The inclusion criteria were:
(1) the school must have an active Guidance and Counseling Teacher and a structured
coaching program; (2) the school must have documented records of student academic
achievement; and (3) student respondents must have participated in GC services for at
least one academic year. The final sample comprised two groups: 10 students from an
Islamic boarding school and 10 students from a non-Islamic boarding school.

The instrument used in this study was a questionnaire developed from indicators
derived from the research variables: coaching planning, service implementation,
supervision, and evaluation. According to Creswell (2018), a Likert scale is an effective
measurement tool for assessing participants' attitudes, perceptions, or frequency of
behaviors. The questionnaire consisted of 13 items (X1 to X13) measuring students'
perceptions of Guidance and Counseling Teacher coaching patterns and their impact on
learning achievement. Each item used a 4-point Likert scale, with scores of 4 for "Very
Often," 3 for "Often," 2 for "Sometimes," and 1 for "Never." The total score for each
respondent was calculated by summing all 13 item scores, yielding a possible range of 13
to 52, with higher scores indicating greater perceived effectiveness of the GC coaching
pattern. DeVellis (2017) emphasizes that Likert scales with an even number of response
options (e.g., 4-point scales) are particularly useful in educational research because they
reduce central tendency bias by omitting a neutral option.
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The questionnaire was validated through both expert judgment and statistical
testing. Three experts, two university lecturers, and one experienced Guidance and
Counseling Teacher assessed the alignment of indicators with theory, clarity of language,
and feasibility for field use, resulting in a content validity index (CVI) of 0.92, indicating
very high content validity. For construct validity, a Pearson product-moment correlation
was computed for the 13 items using trial data from 20 students. The results showed that
all 13 items had a calculated r-value (r_count) greater than the critical r-value (r_table =
0.444 at o = 0.05), with item correlations ranging from 0.512 to 0.876, indicating that all
items were valid. The reliability of the questionnaire was assessed using Cronbach's alpha
in SPSS version 26. The analysis yielded a Cronbach's alpha value of 0.857 for the entire
13-item instrument. According to Hair et al (2019), a Cronbach's alpha value above 0.70
indicates acceptable reliability, above 0.80 indicates good reliability, and above 0.90
indicates excellent reliability. Thus, the instrument demonstrated good internal
consistency (o = 0.857), meaning that all 13 items consistently measured the same
underlying construct of Guidance and Counseling Teacher coaching pattern effectiveness.

Data were analyzed using multiple linear regression analysis with SPSS version
26 to determine the effect of Guidance and Counseling Teacher coaching patterns on
student learning achievement. According to Creswell (2018), regression analysis is a
statistical technique used to examine the relationship between one dependent variable and
one or more independent variables, allowing researchers to predict outcomes and assess
the strength of the relationship. Hair, Black, Babin, and Anderson (2019) further explain
that multiple linear regression is appropriate when the dependent variable is continuous
and the independent variables are either continuous or categorical, and it provides key
statistics including the correlation coefficient (R), coefficient of determination (R?),
adjusted R?, standard error, and significance levels (p-values) derived from ANOVA. The
formula for multiple linear regression, where Y is student learning achievement, a is the
intercept (constant), b: to bs are the regression coefficients for each independent variable
(coaching planning, service implementation, supervision, and evaluation), and e is the
error term. The independent variable consisted of four dimensions of Guidance and
Counseling Teacher coaching, and the dependent variable was students' academic
achievement measured through report card grades and test results. The significance level
was set at a = 0.05, where a p-value greater than 0.05 indicates a non-significant
relationship between the independent and dependent variables. All statistical analyses
were performed using SPSS version 26.

RESULTS AND DISCUSSION
Results

A total of 20 students participated in this study, divided equally into two groups:
10 students from an Islamic boarding school and 10 students from a non-Islamic boarding
school. All respondents were in class XI social sciences and had participated in guidance
and counseling services for at least one academic year. Table 1 presents the combined
demographic characteristics of all respondents.
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Table 1.
Demographic Characteristics of Respondents
Characteristic Category Islamic Non-Islamic Total
Boarding Boarding (N=20)
Schools (n=10) Schools (n=10)
Gender Male 6 4 10
Female 4 6 10
Age (years) Mean + 16.2+£0.8 16.5+0.7 16.4 +
SD 0.8
Range 15-18 16-18 15-18
Years in School Mean + 3.1£0.9 33+0.8 32+0.9
SD
Guidance and > 1 year 10 (100%) 10 (100%) 20
Counseling Service (100%)

Duration

Table 2 presents the total scores of all 10 Islamic boarding schools respondents

across 13 indicators. The total scores varied considerably, ranging from 17 to 70.
Respondent 4 achieved the highest total score (70), while Respondent 1 recorded the
lowest score (17).

Table 2.
Total Scores of Islamic Boarding School Respondents (N=10)
Respondent R1 R2 R3 R4 R5 R6 R7 R8 R9 RI10
Total Score 17 31 44 70 43 46 32 52 47 56

Tables 3 and 4 present the descriptive statistics and frequency distribution for the

Islamic boarding schools group. The mean total score was 44.10 (SD = 14.80), with scores
ranging from 17 to 70. The high standard deviation (14.80) relative to the mean indicates
substantial variation in students' perceptions of the effectiveness of Guidance and
Counseling coaching.

Table 3.
Descriptive Statistics for Islamic Boarding School Group
N Minimum Maximum Mean Median Mode SD Variance
10 17 70 44.10 44.50 44  14.80 219.01

Table 4.
Frequency Distribution of Total Scores (Islamic boarding schools )
Score Range Frequency Percentage Cumulative %

17-27 1 10% 10%
28-38 3 30% 40%
39-49 3 30% 70%
50-60 2 20% 90%
61-70 1 10% 100%

Published by: Guidance and Counseling Study Program
Faculty of Teacher Training and Education
Universitas PGRI Yogyakarta



G-COUNS: Jurnal Bimbingan dan Konseling
Vol. 10 No. 03, Month July Year 2026
p-ISSN: 2541-6782, e-ISSN: 2580-6467

Table 5 presents the total scores for all 10 non-Islamic boarding school
respondents. In contrast to the Islamic boarding schools’ group, non-Islamic boarding
schools students showed a much narrower range of total scores, from 33 to 41.
Respondent 1 achieved the highest score (41), while Respondents 4 and 9 recorded the
lowest scores (33 each).

Table S.
Total Scores of Non-Islamic Boarding School Respondents (N=10)
Respondent R1 R2 R3 R4 R5 R6 R7 R8 R9 RI10
Total Score 41 39 38 33 39 39 39 39 33 39

Tables 6 and 7 present the descriptive statistics and frequency distribution for the
non-Islamic boarding schools group. The mean total score was 36.80 (SD = 2.70), with
scores ranging from 33 to 41. The low standard deviation (2.70) indicates high
homogeneity among students' perceptions of the effectiveness of Guidance and
Counseling coaching.

Table 6.
Descriptive Statistics for Non-Islamic Boarding School Group
N Minimum Maximum Mean Median Mode SD Variance
10 33 41 36.80  39.00 39 270 7.29

Table 7.
Frequency Distribution of Total Scores (Non-Islamic boarding schools )
Score Range Frequency Percentage Cumulative %

33-35 2 20% 20%
36-38 2 20% 40%
39-41 6 60% 100%

Tables 8 and 9 provide a direct comparison between the two groups. Islamic
boarding schools students demonstrated significantly greater variability (SD = 14.80)
than non-Islamic boarding schools students (SD = 2.70), indicating that Guidance and
Counseling coaching in Islamic boarding schools is perceived as more heterogeneous.
Table 9 shows the mean scores for each coaching dimension, with Islamic boarding
schools students consistently rating all dimensions higher than non-Islamic boarding
schools students.

Table 8.
Comparative Statistics Between Groups
Group N Mean SD Min Max Range SE

Islamic Boarding Schools 10 44.10 1480 17 70 53 4.68
Non-Islamic Boarding Schools 10 36.80 2.70 33 41 8 0.85
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Table 9.
Mean Scores per Coaching Dimension
Dimension Indicators Islamic Non-Islamic Difference
Boarding Boarding
Schools (Mean) Schools (Mean)
Coaching X1, X2, X3 3.10 2.87 +0.23
Planning
Service X4, X5, X6 3.23 2.93 +0.30
Implementation
Supervision X7, X8, X9 3.17 2.90 +0.27
Evaluation X10, X11, 3.30 2.97 +0.33
X12, X13
Overall X1-X13 3.20 2.92 +0.28

Multiple linear regression analysis was performed using SPSS version 26 to
determine the effect of Guidance and Counseling Teacher coaching patterns on student
learning achievement. Table 10 presents the regression model summary, Table 11 shows
the ANOVA results, and Table 12 displays the regression coefficients. The analysis
yielded a Multiple R 0f 0.396 and an R Square of 0.157, indicating that only 15.7% of the
variance in student learning achievement can be explained by the GC coaching pattern.
The ANOVA result showed an F-value of 1.489 with a p-value of 0.257 (p > 0.05),
indicating that the regression model is not statistically significant. The coefficient for the
TOTAL variable was -2.128 (p = 0.257), suggesting a negative but non-significant
relationship between GC coaching patterns and learning achievement.

Table 10.
Regression Model Summary
Multiple R R Square Adjusted R Square Std. Error of the Estimate

0.396 0.157 0.051 14.643
Table 11.
ANOVA Results
Source  Sum of Squares (SS) df Mean Square MS) F  p-value
Regression 319.149 1 319.149 1.489  0.257
Residual 1715.251 8 214.406
Total 2034.400 9
Table 12.
Regression Coefficients
Variable Coefficient Std. Beta t p- 95% CI  95% CI
(B) Error B) value Lower Upper
Intercept 131.260 63.821 - 2.057 0.074 -15912  278.431
(Constant)
Total -2.128 1.744 - - 0.257 -6.149 1.894
0.396 1.220
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Table 13.
Summary of Regression Interpretation
Indicator Value Interpretation
R Square 0.157 Only 15.7% of achievement variation explained by
(15.7%) the model
p-value 0.257 Not significant (p > 0.05)
(ANOVA)
Coefficient -2.128 Negative relationship (not significant)
(total)
95% CI for total -6.149 to Contains zero — Coefficient is not significant

1.894

In summary, the findings reveal that coaching patterns of Guidance and
Counseling Teachers differ substantially between the two educational contexts. Islamic
boarding schools students exhibited a wide range of perceptions (scores of 17-70),
indicating that coaching effectiveness is highly individualized and context-dependent,
whereas non-Islamic boarding schools students showed consistent, homogeneous
perceptions (scores of 33-41), reflecting a more uniform and structured coaching
approach. The regression analysis demonstrated that the coaching pattern had a low and
non-significant effect on student learning achievement (R*=0.157, p = 0.257), suggesting
that external factors such as discipline, motivation, and the school environment explain
approximately 84.3% of the variance in learning outcomes. These results underscore the
importance of contextual factors in shaping the effectiveness of Guidance and Counseling
Teacher development patterns.

Discussion

The finding that Islamic boarding schools students exhibited a wide range of total
scores (17 to 70) with a high standard deviation (SD = 14.80) indicates substantial
variation in their perceptions of Guidance and Counseling Teacher coaching
effectiveness. This heterogeneity suggests that coaching patterns in Islamic boarding
schools are not uniformly experienced by all students, likely due to differences in
individual student characteristics, teacher-student relationships, and the intensity of
religious value internalization. Previous research has shown that coaching patterns in
Islamic boarding schools are influenced by diverse factors, including cultural and
organizational context, with different interaction patterns such as regular recitations,
congregational prayers, and monthly meetings creating variability in student experiences
(Masnawati et al., 2019). Furthermore, individual student characteristics such as spiritual
quotient and prior exposure to Islamic education significantly affect their adaptation and
engagement in Islamic boarding schools (Khamida et al., 2019).

The wide variation in Islamic boarding schools students' perceptions can be
partially explained by differences in individual student characteristics. Students with a
higher spiritual quotient tend to demonstrate better adjustment and internalization of
values in Islamic boarding schools, whereas those with a lower spiritual quotient may
struggle to engage with the coaching process (Khamida et al., 2019). Additionally,
religiosity and social support play significant roles in students' ability to adapt to boarding
school life, suggesting that students with stronger religious backgrounds and supportive
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peer networks perceive Guidance and Counseling coaching more positively (Khamida et
al., 2022). Peer dynamics and inclusive practices also help shape students' experiences,
particularly for those with special needs or from diverse backgrounds, further explaining
why some students report higher coaching effectiveness than others (Azizah et al., 2025;
Wahono et al., 2025).

The heterogeneity of coaching perceptions in Islamic boarding schools may also
be attributed to the quality of teacher-student relationships. Positive teacher-student
relationships foster emotional well-being, motivation, and moral growth, as demonstrated
in traditions like talaqqi and halaqa, which emphasize respect and humility between
teachers and students (Ismail et al., 2024). Conversely, negative relationships can hinder
student engagement and adaptation, leading to lower perceived effectiveness of coaching
interventions (Kuliyeva, 2025). The quality of teacher-student relationships may also
depend on factors such as the teacher's leadership style, communication approach, and
alignment with students' cultural or religious backgrounds (Sary et al., 2024; Charki et
al., 2022). In Islamic boarding schools, where Guidance and Counseling Teachers often
serve as both educators and spiritual guides, the personal connection between teacher and
student becomes a critical determinant of coaching effectiveness.

The intensity of religious value internalization varies across Islamic boarding
schools, badependingn institutional practices and student engagement, which may explain
why some students perceive Guidance and Counseling coaching more favorably than
others. Integration of Islamic values into educational practices varies across institutions,
with some schools emphasizing specific philosophical frameworks, such as the Panca
Jiwa Pondok values, which shape students' internalization of these values (Aziz et al.,
2026). Salafi manhaj boarding schools have distinct learning systems that affect how
students internalize religious teachings, contributing to the variability in coaching
perceptions (Meliani et al., 2023). Structured religious programs and weekly Islamic
studies are associated with greater internalization of Islamic values among students,
suggesting that more intensive religious exposure leads to higher perceived coaching
effectiveness (Pratama et al., 2025). Furthermore, Islamic emotional-cognitive
integration shapes students' cognitive processes and outcomes, reinforcing the importance
of religious value internalization in Islamic boarding schools coaching (Kurniawan et al.,
2025).

In contrast to Islamic boarding schools students, non-Islamic boarding schools
students demonstrated a narrow range of scores (33 to 41) and a low standard deviation
(SD = 2.70), indicating high homogeneity in their perceptions of Guidance and
Counseling coaching effectiveness. This consistency suggests that coaching patterns in
non-Islamic boarding schools follow a more standardized and structured approach, likely
based on national curriculum guidelines. Unlike Islamic boarding schools, non-Islamic
boarding schools do not emphasize the internalization of religious values to the same
extent, resulting in more uniform student experiences. The lower mean scores (36.80)
compared to Islamic boarding schools (44.10) may indicate that while non-Islamic
boarding schools coaching is more predictable, it may not achieve the same depth of
character integration. The role of teacher-student relationships, while still important, may
be less intensive in non-Islamic boarding schools settings due to the absence of 24-hour
supervision and collective religious practices (Kuliyeva, 2025; Charki et al., 2022).
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The findings of this study have several important implications for Guidance and
Counseling Teacher development in both educational contexts. For Islamic boarding
schools, the high variation in student perceptions suggests a need for more systematic,
data-driven coaching approaches to reduce inconsistency while preserving individualized
spiritual guidance. The integration of peer support mechanisms can promote students'
self-efficacy and independence, potentially reducing variability in coaching outcomes
(Azizah et al., 2025). Integrating character education and peer dynamics can cultivate
positive student development in Islamic boarding schools (Wahono et al., 2025). For non-
Islamic boarding schools, the lower mean scores indicate a need to incorporate more
contextual and value-based elements into Guidance and Counseling coaching to increase
student engagement. Guidance and Counseling Teachers in both settings should be trained
to understand individual student characteristics, build positive teacher-student
relationships, and create supportive environments that facilitate effective internalization
of coaching values (Sary et al., 2024; Khamida et al., 2022). This study is limited by its
small sample size (N=20) and its focus on only two institutions, so future research should
include larger, more diverse samples to generalize these findings. Longitudinal studies
are also recommended to examine how coaching perceptions evolve over time.

CONCLUSION

This study concludes that the effectiveness of Guidance and Counseling Teacher
development patterns on student learning achievement is highly dependent on the school's
educational context. In Islamic boarding schools, coaching patterns produce highly
individualized perceptions among students due to differences in spiritual quotient,
teacher-student relationships, and the intensity of religious value internalization. In
contrast, non-Islamic boarding schools exhibit more uniform and structured coaching
outcomes, yet are perceived as less effective than Islamic boarding schools. The
regression analysis revealed that GC coaching patterns have a low, non-significant direct
effect on learning achievement (R* = 0.157, p = 0.257), suggesting that external factors
such as self-efficacy, discipline, and the school environment explain approximately
84.3% of the variance in learning outcomes. Therefore, Guidance and Counseling
Teachers in both contexts must receive cross-cultural and value-based training to
understand individual student characteristics, build positive emotional relationships, and
create supportive environments that facilitate effective internalization of coaching values.
Future research should employ larger, more diverse samples, including longitudinal
designs, to further examine how coaching perceptions evolve over time and to generalize
these findings across educational settings.
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