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ABSTRACT

Critical thinking is a crucial purpose that the education government wants to focus on to
advance the production of quality education in Indonesia. The important role that cannot be
separated from this progress is the teacher who is in charge of facilitating the students.
Therefore, various strategies are used by teachers in facilitating students' critical thinking,
one of which is by using a questioning strategy in class. In this study, descriptive qualitative
based on theory was used in a book entitled Qualitative Data Analysis, A. Methods
Sourcebook by Miles, et al. Furthermore, data analysis uses three stages, namely data
condensation, data display and verification conclusion. The subjects of this study were four
English teachers at the MTsN 2 Kota Banjarmasin. The techniques of data collection used
observation and interviews. The results of this study show that the teachers used all of the
types of questioning strategies proposed by Wu such as repetition, rephrasing, simplification,
decomposition, and probing strategies in their lessons. And probing strategy was found
which is the most chosen in promoting student critical thinking. Moreover, in its use in
learning sessions it shows that the teacher actively uses the questioning strategy at the
beginning, middle, also end of the lesson. By knowing the questioning strategies used by the
teacher it can provide a theoretical description of the types of questioning strategies also an
overview of the application of questioning strategies in the classroom used by the teacher in
promoting students' critical thinking.
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1. INTRODUCTION

Critical thinking is a skill that all students currently need because many positive
benefits can be obtained by thinking critically. Therefore, students are required to familiarize
themselves and master critical thinking skills. According to Rashid and Qaisar (2016), in the
classroom, critical thinking skill is an important thing that every student must have because
the purpose of education is to encourage individual focus and the development of critical

pedagogy. Furthermore, it stated that critical thinking also has benefits for the education
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itself, including that the particular concerned will become more evaluative in solving
problems through their judgment (Aldossari and Aldjani, 2021).

However, in the scope of education, all activities and capabilities related to students
cannot be separated from the teacher. Laine et al. (2020) stated that the teacher has an
essential role as a mediator, facilitator, and director for their students' learning. Moreover, to
promote students' thinking critically, the teacher must transform from the center of learning
to become a facilitator and motivator (Novitaningrum et al., 2020). Therefore, the teacher
has a vital role in promoting or familiarizing students with critical thinking. Although
teachers do not take over all of the control of the learning process, their role as facilitators
in the classroom environment is essential.

To optimize this role, the teacher has several strategies for promoting student critical
thinking. One of them is using the interaction strategy. According to Xuerong (2012) in
Sulistiyorini (2019), the classroom interaction strategy consists of code, emotional, and
managerial strategies. The code acts as a teaching medium in the classroom in the interaction
strategy. Furthermore, the emotional method is how the teacher conveys the lesson using
gestures and humor. At the same time, the management strategy plays a role in choosing
topics so that students are active in class. On the other hand, the teacher feedback strategy
focuses on student outcomes and performance. At the same time, the important one is the
questioning strategy.

The questioning strategy used in the classroom to gather information and gain student
interactions also the student's critical thinking. Milawati and Suryati (2019) in Lestari (2021)
claimed that the role of questioning strategy in the classroom to promote student critical
thinking has proven effective. In conclusion, the teacher's questioning strategy in the
classroom is an important thing that can increase student participation and promote students'
thinking skills in learning.

Generally, questioning has been approved as an important teaching method for
students to participate in the lesson actively. Nashruddin and Ningtyas (2020), cited in
Lestari (2021), states that the role of the teacher in asking questions is a way of making
students naturally involve themselves in the lesson or the learning atmosphere. Therefore,
by asking questions, teachers can stimulate students' word production and guide them to
think deeply about the information they get in class.

Meanwhile, the phenomenon of many students taking lessons without understanding

the teacher's learning can be indicated as a lack of effort in critical thinking. As stated by
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Rosalina and Setiawan (2019) in their research, they suggest that students with less critical
thinking skills usually passively receive knowledge from the learning conveyed by the
teacher in the classroom.

Several studies have already been carried out a study about this questioning strategy.
For example, research conducted by Rashid and Qaisar (2016) showed that the questioning
strategy was stated to have a positive role in the critical thinking of Pakistani students.
Moreover, Yunion (2020) conducted a study about "Teacher Questioning Strategies During
the English Classroom Interaction at the Seventh Grade of Mts Negeri Surakarta I1." It
showed that teachers use four types of questions in classroom interaction. Meanwhile, Ong
et al. (2016) explored the study entitled "Promoting Higher-Order Thinking Through
Teacher Questioning: a Case Study of a Singapore Science Classroom." It founds that the
teacher's questions have been proven to help students think deeply about scientific subjects,
and the teacher's answers to student responses have been demonstrated to strengthen
students' conceptual understanding and foster reflective thinking. In summary, the
questioning strategy is one of the interaction strategies closely related to students' ability in
critical thinking; Moreover, the research has proven questioning strategies delivered by the
teacher could improve students' critical thinking.

Based on the previous research above, the researcher has a new sight in current
research. The previous studies that have been mentioned only focused on exploring the
effectiveness of using questioning to promote students' critical thinking, which used the
quantitative method where data collection is carried out by holding pre-tests and post-tests
on students. In contrast, in the current study, the researcher uses a qualitative method
described in detail. In addition, the previous studies focused on investigating the questioning
strategies used in classroom interaction. Meanwhile, the researcher examined the teacher's
questioning strategies and types of questioning strategies related to the questions based on

Bloom's taxonomy in promoting students' critical thinking.

2. RESEARCH METHOD

This study employs qualitative research. According to Creswell (2014), qualitative is
an approach to knowing more about an activity or investigating a phenomenon by
interpreting the meaning of the data. In this study, the researcher described what kinds of
questioning strategies the teacher used in promoting student critical thinking and explained
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how the teacher delivered the questioning strategy including the phase or time of learning.
The use of descriptive analysis here is for describing more details and interpreting the
meaning of the results of this research because situations in the classroom must be described
in detail with appropriate language and factual situations that relate on the result of data
collection.

Miles et al. model analysis was used to process and analyze the data received from the
research. This analysis was carried out both during and after data collection was completed.
According to Miles et al. (2014), activities in qualitative data analysis are carried out
interactively and continually until the task is completed. Data analysis has three main
activities: data condensation, data display, and drawing and verifying conclusions.

This study used observation and interviews as the primary data collection techniques.
The observations were made in two meetings. The data were recorded in an observation
sheet also field notes to analyze the questioning strategies in promoting students' critical
thinking used by the teachers during the learning process. Furthermore, interviews were
conducted with four English teachers consisting of three English teachers in the eighth grade
and an English teacher in the ninth grade. Interviews were conducted in one meeting for 20

minutes to support data collection.

3. RESULTS AND ANALYSIS

Based on the results of observations, it is known that English teachers use six types
of questions to promote students' critical thinking in class, namely Knowledge Question
(KQ), Comprehension Question (CQ), Application Question (APQ), Analysis Question
(ANQ), Synthesis Question (SQ), and Evaluation Questions (EQ) the teacher asked various
questions to students. The data was collected from the four teachers and two times
observations, Meeting 1( M1) and Meeting 2 (M2). The observation results of the types and

frequency the teacher used the questions are shown in the table below.

QUESTION TYPE USED

Teacher ™5 CQ APQ  ANQ sQ EQ ol
ML M2 ML M2 MI M2 ML M2 MI M2 M1 M2
A % 23 8 13 10 7 3 5 - - g g M
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B 20 22 6 7 7 9 1 7 4 - - 15 107
C 12 24 29 13 8 11 4 4 - 3 10 - 118
D 5 13 8 12 4 5 19 13 - - 9 7 10

The results of observations with four teachers found that the teachers used all of the
types of questions based on Bloom's taxonomy as stated in Brown (2001). As can be seen in
the table, the teacher A asked a total of 111 questions, teacher B 107 questions, teacher C
118 questions, and teacher D 105 questions in 2 meetings. Moreover, The questions posed
by the teacher have different frequency intensities. It is known that the teachers used 154
Knowledge questions, 96 Comprehension questions, 61 Application questions, 66 Analysis
questions, 7 Synthesis questions, and 57 Evaluation questions.

Based on the findings, the probing strategy is a questioning strategy that the teachers
use a lot in order to find out how far students understand the material. Moreover, the probing
strategy also has been used most frequently in promoting student critical thinking by the four
teachers that the researcher observed. According to Omari (2018), cited in Lestari (2021),
the probing strategy has an important effect when the teacher poses high-level questions in
order to understand student difficulties and also promotes students to have more critical
thinking. Therefore, the probing strategy plays a crucial role not only as a determinant of the
teacher in assessing students' difficulties in learning or measuring their understanding but
the probing strategy also plays a role in promoting students' critical thinking skills.
Additionally, it was founded that the repetition strategy is the second largest after the probing
strategy chosen by the teacher in delivering questions in class. The teachers mentioned the
use of repetition in promoting student critical thinking which acts as a focus and also attracts
attention so that students have the opportunity to convey their thoughts.

Moreover, the simplification strategy, which is a strategy that changes the question
to be simple and easier to understand, is not often used by teachers. Besides, the researchers
found that the teachers often use rephrasing strategies in asking questions. Rephrasing
strategies are used to change the content and also the level of questions to be easier because
they are adapted to students' abilities to answer and explore their critical thinking. As argued

by Gall (1987) in Yuliawati (2016) that questions that are not clear cause students difficulties
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in understanding and giving correct answers. Thus, in conveying questions the clarity and
understandability must be considered by teachers.

Furthemore, it was found that the use of the decomposition strategy was only used by
a few teachers. The teacher mentioned that the use of decomposition strategy can help
students to develop their critical thinking and problem-solving skills. According to Rosalina
et al. (2019) dividing the question into several small parts is able to make a response based
on critical thinking from students. In sum, breaking down complex problems into smaller
parts, students can better understand the problem and identify possible solutions.

In this research, it is known that the use of the questioning strategies in the classroom
was able to improve students' critical thinking, as said by the teacher who was interviewed
said that the questioning strategy has a positive impact on students, besides they become
actively involved in learning, they are also directed to think critically. As stated by Bata
(2020), the questioning strategy in class has an important role in giving students the
opportunity to be involved in learning and also being able to direct them to think more
critically. In addition, learning is known to be divided into three main phases. They are pre-
activity (beginning of the lesson), while-activity (in the middle of the lesson), and post-
activity (at the end of the lesson).

The first session is opening or commonly known as pre-activity. By questioning
strategies at the pre-activity stage, teachers can help to activate prior knowledge and to
prepare students for the learning that is about to take place. Additionally, questioning can
help to engage students and to build interest and motivation for the upcoming activity. This
pre-activity, in the view of the teachers, is a crucial stage because it is the initial assessment
to enter the material. In addition, in the observations and interviews that have been carried
out, it was found that the teachers used a lot of knowledge questions along with probing and
repetition strategies with the aim of knowing their knowledge capacity before entering
learning. Bata (2020) stated that questions at the beginning of learning are a benchmark in
determining student knowledge regarding the material that has been taught.

The second session is while the activity or the core of learning. Questioning in the
middle of a lesson is an important part of effective teaching and also can be a powerful tool
for engaging students and setting the stage for learning. According to Sujariati et al. (2016),
it is claimed that the role of the questioning strategy in this session was not only a way to
confirm student understanding but also as a motivator for students to better master the

material being studied. In sum, It involves asking students questions that encourage them to
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reflect on what they have learned so far and to make connections between different concepts
or ideas. Furthermore, in this session, the dominant strategy that the teachers used was the
repetition strategy along with knowledge, comprehension, and application question that
drilled the students to answer questions and state the right answer to the teacher's question.
The teachers mentioned that in the main core activity, students would easily lose focus and
cause a lack of attention to learning. Therefore, the repetition strategy is used in order to
restore the focus of the students and is able to help students to deepen their understanding
and retain the material over time.

The last session is post-activity or the end of the lesson. Questioning at the end of a
lesson is an important teaching strategy that can help consolidate students' learning, assess
their understanding, and provide feedback for both students and teachers. This study found
that teachers mostly used knowledge, application, and evaluation questions at the end of
learning. By asking thought-provoking questions at the end of a lesson, teachers can help
students reflect on what they have learned, identify areas of confusion or difficulty, and
reinforce key concepts. Additionally, probing and repetition strategies were mostly used at
the end of the learning session. The teacher mentioned that the use of repetition at the end of
learning was able to make students oriented to answer correctly. Meanwhile, the probing
strategy is used to get a complete answer from students so that it can be a measurement in
determining whether students understand the lesson or whether the material must be repeated
again as stated by Lestari (2021) that probing questioning strategies are needed by the teacher

in analyzing students' understanding of the material that has been taught.

4. CONCLUSION

This study found that the teacher used all of the types of questioning strategy
proposed by Wu (1993) they are repetition, rephrasing, simplification, decomposition also
probing strategy. Moreover, probing strategy was the most widely used because the teachers
wanted students to express their opinions and assessments throughout this strategy. The
students seemed brave to express their ideas and tried not to be shy to tell what they had in
mind about the material given. By employing teacher questions based on Bloom's taxonomy
and Wu’s teacher questioning techniques, students’ critical thinking was about to be
promoted. Furthermore, the use of questioning strategies in three learning sessions, the
beginning of the lesson, the middle of the lesson, and the end of the lesson, have a big impact

on the student, especially in their critical thinking ability. The teachers approve; using
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appropriate questioning strategies in each session can make learning objectives more
optimal. In this study, at the beginning of the lesson questioning most frequently used is
repetition also probing strategy with the reason that it is easier to point out the activity before
learning. Furthermore, at the middle of the lesson, the most dominant teacher used the
repetition strategy with the reason to restore student focus and make sure the material is well
received. The last, at the end of the lesson, the questioning strategy most used by the teachers
were repetition and probing strategies, with the reason being the use of repetition strategy to
be able to make students oriented to answer correctly. For the probing strategi the teachers
argued that is used because to get a complete answer from students and be a measurement
in determining whether students understand the lesson or the material must be repeated

again.
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